
  
 
 
 

 
 
 
 

 

ARKHAS: Journal of Arabic Language Teaching 
Vol. 6 No. 1 (2026) : 123-134 

Available online at  https://jurnalpasca.uinkhas.ac.id/index.php/ARKHAS/ 
 

ARKHAS: Journal of Arabic Language Teaching 
Vol. 6 No. 1 (2026) : 123-134 

 

Bridging the Grammar-Law Gap: Active Learning for Arabic Legal Texts 
in Indonesian Islamic Universities 

 

Muhammad Majduddin1, Mohammad Makinuddin2, Mohammed Ramadhan Abraheem 
Alshaykh Ali3 

1,2Universitas Kiai Abdullah Gresik, Indonesia 
3Fezzan University, Murzuq, Libya 

 

 Email: kinudd@gmail.com1, mohammadmajduddin.inkafa@gmail.com2, 
moh.alshaykhali@fezzanu.edu.ly3 

 
Article Information:  
 
Received January 2, 2026 
Revised April 8, 2026 
Accepted April 27, 2026 
Published May 15, 2026 
 
Keywords: Active learning, Arabic 
grammar, Islamic law, Language 
integration. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Kata Kunci: Pembelajaran aktif, 
tata bahasa Arab, hukum Islam, 
integrasi bahasa. 

Abstract:  
A persistent gap remains in Indonesian Islamic higher education 
between teaching Arabic grammar (nahwu) and applying it to authentic 
Islamic legal discourse, as most instruction relies on decontextualized, 
fabricated sentences that fail to prepare students for interpreting real 
legal texts. Prior studies have examined Arabic instruction or active 
learning separately but have not developed a systematic, empirically 
grounded model that explicitly links grammatical competence to legal 
text analysis and authentic assessment. This study aims to develop and 
examine an active learning model grounded in Islamic law at UNKAFA 
Gresik. Using a qualitative phenomenological approach, data were 
collected through interviews, observations, and documentation 
involving 10 students and 2 lecturers, and then analyzed thematically. 
The findings reveal that a structured model combining group-based text 
analysis with guided worksheets significantly enhances both 
grammatical mastery and contextual legal understanding, though an 
evaluation gap remains, as exams still prioritize artificial sentences over 
authentic texts. This study concludes that integrating active learning 
successfully creates lecturer-initiated contextual activities, student-
centered text analysis, and collaborative learning models, and 
recommends adopting authentic text-based assessment and aligning the 
institutional curriculum to strengthen epistemological coherence in 
Arabic language education. 
 
Abstract:  
Terdapat kesenjangan persisten di perguruan tinggi Islam Indonesia 
antara pengajaran tata bahasa Arab (nahwu) dan penerapannya pada 
wacana hukum Islam yang autentik, karena sebagian besar pembelajaran 
masih menggunakan kalimat buatan yang tidak kontekstual sehingga 
gagal mempersiapkan mahasiswa untuk interpretasi teks hukum yang 
sesungguhnya. Penelitian sebelumnya membahas instruksi bahasa Arab 
atau pembelajaran aktif secara terpisah, namun belum mengembangkan 
model sistematis berbasis empiris yang secara eksplisit menghubungkan 
kompetensi tata bahasa dengan analisis teks hukum dan penilaian 
autentik. Penelitian ini bertujuan mengembangkan dan mengkaji model 
pembelajaran aktif yang berbasis hukum Islam di UNKAFA Gresik. 
Menggunakan pendekatan kualitatif fenomenologis, data dikumpulkan 
melalui wawancara, observasi, dan dokumentasi yang melibatkan 10 
mahasiswa dan 2 dosen, kemudian dianalisis secara tematik. Temuan 
menunjukkan bahwa model terstruktur yang menggabungkan analisis 
teks berbasis kelompok dan lembar kerja terpandu secara signifikan 
meningkatkan penguasaan tata bahasa dan pemahaman hukum 
kontekstual, meskipun masih terdapat kesenjangan evaluasi di mana 
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ujian lebih mengutamakan kalimat artifisial daripada teks autentik. 
Penelitian ini menyimpulkan bahwa integrasi pembelajaran aktif 
berhasil menciptakan aktivitas kontekstual yang diprakarsai dosen, 
analisis teks berpusat pada mahasiswa, dan model pembelajaran 
kolaboratif, serta merekomendasikan adopsi penilaian berbasis teks 
autentik dan penyesuaian kurikulum institusional untuk memperkuat 
koherensi epistemologis dalam pendidikan bahasa Arab. 
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Introduction  
The researchers begin with a simple observation: most students at Indonesian Islamic 

universities struggle to apply Arabic grammar rules when engaging with authentic Islamic legal 
texts. This occurs because traditional instruction often separates nahwu theory from its practical 
application in fiqh or ushul fiqh discussions. At UNKAFA Gresik, for instance, students 
frequently admit that without mastering Arabic and nahwu, understanding the Qur'an, hadith, 
and fiqh books becomes extremely difficult (Alhirtani, 2018; Milah et al., 2023). Moreover, 
Islamic legal texts feature long sentences, multi-layered clauses, and complex modalities, 
making translation and legal analysis far more challenging than reading ordinary Arabic texts 
(Alwazna, 2022). Therefore, if this gap is left unaddressed, graduates may never develop the 
competence to interpret Islamic law directly from its original sources. 

A number of previous studies have underscored the importance of Arabic for 
understanding Islamic law. For example, some researchers emphasize that mastery of nahwu, 
sharf, balaghah, and manṭiq is necessary for istinbāṭ from the Qur'an and hadith (Sa’dudin et 
al., 2022). Others have explored active learning strategies in nahwu lectures, showing that 
student-centered approaches and group work can create a more engaging environment (Hafidah 
et al., 2024). However, most of these studies remain either conceptual or focused on single 
aspects of instruction. None has developed a systematic, empirically grounded model that 
explicitly links grammatical competence to the analysis of authentic Islamic legal texts. Even 
more, the problem of assessment misalignment—where exams still rely on fabricated sentences 
rather than real legal texts—has been largely overlooked in the existing literature. 

Addressing this gap, the researchers formulated a clear aim: to develop and examine an 
active learning model that integrates nahwu instruction directly with Islamic legal texts at 
UNKAFA Gresik. Rather than merely proposing theoretical integration, the researchers sought 
to test how such a model functions in real classroom settings. The central research question 
guiding this study is: how can active learning strategies optimize the application of Arabic 
language rules in the study of Islamic law at Islamic religious universities? To answer this, the 
researchers focused on three specific aspects: (1) the role of lecturers in designing contextual 
activities, (2) students' engagement in text-based group analysis, and (3) the alignment between 
learning objectives and assessment practices. 

The researchers believe this study offers three main contributions. First, it presents an 
empirically tested instructional framework that bridges Arabic grammar and Islamic legal 
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reasoning and has not been systematically documented before. Second, by identifying and 
critically analyzing the evaluation gap—where exams prioritize artificial sentences over 
authentic texts—this study challenges existing assessment practices and calls for reform. Third, 
the proposed model is designed to be replicable. Other Islamic religious universities facing 
similar problems can adapt these active learning strategies, including group-based text analysis 
and guided worksheets. Ultimately, the researchers hope this study contributes not only to 
Arabic language pedagogy but also to strengthening the epistemological coherence between 
language learning and Islamic legal education in Indonesia. 
 

Method  
The researchers chose a qualitative approach for this study to explore how students and 

lecturers experience the integration of Arabic grammar and Islamic law learning. Simply 
measuring test scores or using numbers would not capture the real classroom dynamics or the 
subjective challenges people face. As Neubauer et al. (2019) explain, a phenomenological 
approach is particularly useful when researchers aim to understand the meaning of participants' 
lived experiences. In this case, the researchers observed that the gap between nahwu theory and 
its application in legal texts is not merely a statistical issue but a lived, felt problem in daily 
instruction at UNKAFA Gresik. Therefore, a phenomenological design was the most 
appropriate way to uncover how active learning strategies either succeed or fail in bridging that 
gap. 

The unit of analysis in this study focused on the interactive processes between lecturers 
and students during integrated Arabic-Islamic law instruction. The researchers deliberately 
looked beyond individual test scores or isolated grammar exercises. Instead, they examined 
how groups of participants constructed meaning together as nahwu rules were applied to 
authentic fiqh texts. This decision was based on the understanding that learning integration does 
not happen in a vacuum—it emerges from classroom interactions, discussion dynamics, and 
collaborative text analysis. By treating the instructional event as the unit of analysis, the 
researchers could trace how specific activities, such as group discussions or worksheet 
completion, either supported or hindered students' ability to transfer grammatical knowledge to 
legal reasoning. 

The researchers selected their informants purposively. The informants consisted of 2 
lecturers teaching the Nahwu, Fiqih, and Ushul Fiqih courses, and 10 first- and third-semester 
students from the Faculty of Sharia who took the course. The selection process was based on 
predefined criteria, including (1) active involvement in Arabic and Islamic law learning, (2) 
direct experience with integrative instructional practices, and (3) willingness to participate in 
the study. Primary data were obtained from students and lecturers involved in learning Arabic 
and Islamic law at UNKAFA Gresik, while secondary data were obtained from curriculum 
documents, Semester Learning Plans, and learning evaluation results. Details of the informants' 
profiles and descriptions of their respective roles are presented in the following table. 

Table 1. Informant Profile 
Informant 
Code 

Position Gender Role Description 

MA1 Islamic Family 
Law Students 

Male Perspective on learning Arabic rules and 
application of Islamic law 
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MA2 Islamic Family 
Law Students 

Women Perspective of learning experience and the 
challenges of integrating Arabic with 
Islamic law 

MA3 Islamic Family 
Law Students 

Male Perspective of learning Arabic rules to 
understand Islamic law 

MA4 Islamic Family 
Law Students 

Women Perspective on the benefits of Arabic 
language in the discussion of Islamic law 

MA5 Sharia Economic 
Law Students 

Male Perspective on the difficulty of applying 
Arabic rules to Islamic legal texts 

MA6 Sharia Economic 
Law Students 

Women Perspectives on how to overcome 
difficulties in understanding Islamic legal 
texts 

MA7 Sharia Economic 
Law Students 

Male Perspective on learning Arabic rules and 
their application to Islamic law 

MA8 Sharia Economic 
Law Students 

Women Perspective of challenges in analyzing 
Islamic legal texts 

MA9 Sharia Economic 
Law Students 

Male Perspective of learning Arabic rules to 
understand Islamic law 

MA10 Sharia Economic 
Law Students 

Women Perspective on the benefits of Arabic 
language in the discussion of Islamic law 

D1 Lecturer of Fiqih 
and Ushul Fiqih 

Male Perspectives on teaching experience and 
strategies for integrating Arabic with 
Islamic law 

D2 Nahwu Teaching 
Lecturer 

Male Perspectives on teaching experience and 
strategies for integrating Arabic with 
Islamic law 

 
Data collection was carried out in three systematic yet flexible stages. First, the 

researchers conducted preliminary observations to identify typical classroom practices and 
interaction patterns before introducing any structured interventions. Second, they conducted 
semi-structured interviews across multiple sessions with each informant, allowing participants 
to share their experiences and perceptions without being forced into rigid question-and-answer 
formats. Third, the researchers collected documentation, including lesson plans, learning 
materials, and student assessment results, to triangulate findings from observations and 
interviews. Each stage was conducted iteratively, with the researchers moving back and forth 
between data collection and initial analysis to ensure that follow-up questions could be asked 
while participants were still available. This approach helped achieve data saturation before the 
researchers moved to formal analysis. 

The researchers analyzed the data thematically, following the iterative process described 
by Naeem et al. (2023) and Locke et al. (2022). They began by reading all interview transcripts, 
observation notes, and document excerpts multiple times to gain overall familiarity. Then, they 
identified recurring patterns and grouped them into initial codes, such as "lecturer initiative," 
"student text analysis," and "evaluation mismatch." These codes were then refined and 
organized into broader themes through discussion between the researchers. As Srivastava and 
Hopwood (2009) suggest, the researchers did not treat analysis as a linear, one-time event. 
Instead, they moved iteratively between data collection and interpretation, constantly checking 
whether emerging themes accurately reflected participants' experiences. This back-and-forth 
process continued until no new themes emerged, ensuring the findings were both credible and 
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grounded in the actual data collected from UNKAFA Gresik. 
  

Results and Discussion  

Results 
Lecturers' Integration of Nahwu Theory with Islamic Legal Texts 

The researchers found that lecturers at UNKAFA Gresik actively integrated Ibn Aqil’s 
nahwu theory with fiqh texts such as Yaqut Nafis and Syarah Waraqat in a contextual manner. 
This integration was not merely theoretical; it occurred through concrete classroom activities. 
For example, the researchers observed group discussions in which students identified jar letters 
(harf jar) in the Syarah Waraqat text. Another example involved applying nahwu rules to 
understand the nuances of the law in Yaqut Nafis. These activities were designed by the 
lecturers themselves, demonstrating their initiative in creating contextual learning 
opportunities. The researchers also noted that the availability of relevant learning resources, 
including the yellow books themselves, facilitated this integration. 

Put simply, the lecturers deliberately shifted from teaching grammar in isolation to 
embedding it in authentic Islamic legal documents. The researchers interpret this as evidence 
that contextualized instruction is more effective than decontextualized, fabricated sentence-
based teaching. As one student (MA3) stated, "We understand nahwu better when directly 
applied to fiqh texts, not only from examples made by the lecturer." This quote captures the 
core finding from the student perspective. The researchers also found that this integration was 
driven by the lecturers' own awareness and initiative, not by formal institutional mandates. The 
researchers discovered that official documents, such as semester lesson plans, had not yet 
explicitly integrated legal texts as the primary source. 

What did this integration look like in the classroom? The researchers describe the 
following observable patterns. First, lecturers used authentic texts from Yaqut Nafis and Syarah 
Waraqat as the primary materials for teaching nahwu rules, replacing or supplementing 
fabricated sentences. Second, group discussion activities were structured around specific 
grammatical tasks, such as identifying jar letters or analyzing conditional clauses in those legal 
texts. Third, the learning process combined theory and practice through worksheets that guided 
students from grammatical rules to legal interpretation. The researchers noted that this approach 
was not occasional but became a regular feature of weekly classes. However, the researchers 
also observed that official curriculum documents did not formally mandate this integration, so 
its sustainability depended heavily on individual lecturers' initiative. 
Students' Active Engagement in Text Analysis 

The researchers found that students were actively engaged in analyzing the linguistic 
structure of Islamic legal texts. This involvement was not passive listening but active 
participation in group discussions and in completing worksheets. The researchers observed that 
students engaged in group discussions to analyze legal texts together rather than working alone. 
Students also used combined worksheets that integrated nahwu theory with practice in legal 
text analysis. One student (MA3) confirmed the benefit of this approach, stating that 
understanding improved when grammar was applied directly to fiqh texts rather than to artificial 
examples. The researchers also noted that student involvement in text analysis activities was 
supported by the availability of relevant learning resources, particularly the yellow books 
themselves. 
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In essence, students shifted from passive recipients of grammatical rules to active users 
of those rules for legal interpretation. The researchers interpret this as a meaningful shift in 
student engagement. Before this model, nahwu was memorized for exams. Afterward, it became 
a tool for understanding Islamic law. The researchers found that group work played a crucial 
role in this shift, as students could help one another when someone struggled with a particular 
rule. The combined worksheets also served as scaffolding, guiding students step by step from 
identifying grammatical structures to explaining their legal implications. Student MA3's quote 
reinforces this finding: contextual application made grammar more understandable than 
abstract examples. 

How did students engage with the texts? Based on classroom observations, the 
researchers describe the following process. First, students worked in small groups to read 
sections of legal texts such as Syarah Waraqat or Yaqut Nafis. Second, each group identified 
specific grammatical elements, such as jar letters, conditional particles, or pronoun references, 
using their nahwu knowledge. Third, students discussed how those grammatical choices 
affected the legal meaning of the text. Fourth, they recorded their findings on worksheets that 
combined theoretical questions with practical application tasks. The researchers observed that 
this process required students to move back and forth between grammar rules and legal texts. 
Over time, students became faster and more confident in this analytical work. However, the 
researchers also noted that this success depended on consistent practice and the availability of 
appropriate learning resources. 
The Evaluation Gap 

The researchers discovered a significant mismatch between instructional practices and 
assessment systems at UNKAFA Gresik. Despite the success of active learning in the 
classroom, the nahwu exam remained dominated by artificial sentences rather than authentic 
legal texts. The researchers reviewed examination documents and confirmed this pattern. 
Official evaluation tools prioritized fabricated examples over excerpts from Yaqut Nafis, 
Syarah Waraqat, or other fiqh texts. This finding was also reflected in the gap between what 
students practiced in class and what they were tested on. The researchers noted that even 
semester lesson plans had not explicitly integrated legal texts as the primary source for 
evaluation. The researchers argue that this condition represents a structural and pedagogical 
misalignment among learning objectives, instructional practices, and assessment systems. 

This means the evaluation system contradicted the instructional goals of the integrative 
learning model. The researchers argue that this evaluation gap is not a minor flaw but a central 
inhibiting factor. Students learned to analyze authentic legal texts in class, yet exams tested 
them on artificial sentences with no relation to Islamic law. The researchers found that this 
mismatch limited students' ability to transfer grammatical knowledge to the interpretation of 
real legal texts. From a pedagogical perspective, such evaluation practices reinforced surface-
level learning rather than deep understanding. Structurally, the absence of institutional 
guidelines supporting authentic assessment meant that individual lecturers who wanted to 
change the exam format faced systemic barriers. The researchers concluded that without 
addressing this gap, even well-designed active learning models may not achieve optimal 
outcomes. 

How did this evaluation gap manifest in practice? The researchers describe the 
following pattern. In the classroom, students spent significant time analyzing passages from 
Yaqut Nafis and Syarah Waraqat, identifying grammatical structures, and discussing their legal 
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implications. With guidance from lecturers and peers, students became competent at this work. 
However, when examinations arrived, students faced questions based on fabricated sentences 
with no connection to Islamic legal texts. The researchers observed that this disconnect created 
frustration among students. Some students began to question why they should invest effort in 
analyzing legal texts if exams did not reward that skill. The researchers also noted that no 
institutional policy required authentic, text-based assessment. Official curriculum documents, 
including semester lesson plans, had not explicitly integrated legal texts as primary sources for 
evaluation. This absence of formal guidelines, the researchers argue, must be addressed to 
ensure the sustainability of integrative learning models. 

 
Table 2. Research Findings 

Aspects Forms of Integration Supporting 
Factors 

Transformative 
Implications 

Lecturer Integrate the theory of 
nahwu (Ibn Aqil) with 
fiqh texts (Yaqut Nafis, 
Syarah Waraqat) 
contextually, using group 
discussion activities and 
analysis of authentic texts 

Lecturers' initiative 
in designing 
contextual learning 
activities, the 
availability of 
relevant learning 
resources 

Increasing the relevance of 
Arabic language learning in 
the applicable context of 
Islamic law, encouraging 
the development of 
integrative learning models 

Students Actively analyses the 
structure of language in 
legal texts, conduct group 
discussions, and use 
combined worksheets of 
theory and practice 

Student 
involvement in text 
analysis activities, 
availability of 
relevant learning 
resources 

Improving students' 
analytical competence, 
strengthening 
understanding of Arabic 
rules in the context of 
Islamic law 

Learning 
Model 

Development of a group 
work-based learning 
model and worksheets 
that combine nahwu 
theory and legal text 
analysis practice 

The evaluation gap 
that is still dominant 
tests artificial 
theories, not 
authentic texts 

Encourage Islamic religious 
universities to develop 
integrative learning models 
and comprehensive 
evaluations, improving 
students' applicability 

Source: Interviews, observations, and documentation 
 

Table 2 summarizes the three main dimensions of the research findings. The first row 
shows that lecturers served as designers of contextual learning by integrating Ibn Aqil's nahwu 
theory with authentic fiqh texts. The second row shows that students shifted from passive 
recipients to active analysts through group discussions and combined worksheets. The third row 
presents the learning model and highlights the persistent evaluation gap, in which exams still 
rely on artificial sentences rather than authentic legal texts. Together, these three dimensions 
form an integrated active learning framework that bridges Arabic grammar instruction and 
Islamic legal studies at UNKAFA Gresik. 
 

Discussion 
The researchers summarized three main findings from this study. First, lecturers at 

UNKAFA Gresik successfully integrated Ibn Aqil's nahwu theory with authentic fiqh texts such 
as Yaqut Nafis and Syarah Waraqat through group discussions and text analysis. Second, 
students actively analyzed language structures in legal texts, using combined worksheets that 
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bridged theory and practice. Third, despite these successes, a persistent evaluation gap 
remained, with exams continuing to prioritize artificial sentences over authentic legal texts. The 
researchers found that this gap created a structural misalignment between how students learned 
and how they were assessed. As one student (MA3) stated, understanding nahwu improved 
when applied directly to fiqh texts rather than to fabricated examples. These three dimensions—
lecturer initiative, student engagement, and assessment misalignment—formed the core 
findings of this study. 

The researchers argue that these findings have significant social relevance for Islamic 
higher education in Indonesia. The Ministry of Religion of the Republic of Indonesia has 
established Arabic as a compulsory course at the university level, with the goal not only of 
communication but especially of opening access to Islamic literature and modern science 
(Hidayatulloh & Mardiyah, 2022; S. Inaku & Laubaha, 2022). However, without 
contextualized, practice-oriented instructional approaches, this requirement often fails to 
translate into students' ability to apply linguistic knowledge to real-world legal text analysis 
(Arifin et al., 2020). The researchers observed that at UNKAFA Gresik, students themselves 
admitted that without Arabic and nahwu, understanding legal texts from the Qur'an, hadith, and 
fiqh becomes extremely difficult (Alhirtani, 2018; Milah et al., 2023). Therefore, the active 
learning model developed in this study addresses a real social need: producing graduates who 
can interpret Islamic legal sources rather than merely memorizing grammar rules. 

From a theoretical perspective, the researchers interpret these findings as evidence that 
contextualized, functional instruction in Arabic rules helps develop both language skills and a 
deeper understanding of legal texts. This aligns with Kamaluddin's (2022) conclusion that 
teaching Arabic rules in context enhances comprehension. The researchers also found that 
Islamic legal texts feature very long sentences, nominalizations, many layered clauses, and 
complex modalities, making translation and analysis much more challenging than with regular 
texts (Alwazna, 2022). This complexity requires mastery of nahwu, sharf, balaghah, and 
knowledge of dalalah (meaning of words) for proper istinbath of the Qur'an and hadith (Milah 
et al., 2023; Sa’dudin et al., 2022). The researchers argue that without structured active learning 
models that explicitly link grammatical competence to legal text analysis, students will continue 
to struggle with this complexity. The study's theoretical contribution lies in demonstrating how 
group-based text analysis and guided worksheets serve as mediating tools between linguistic 
theory and legal reasoning. 

The researchers gained a critical insight from this study: active learning integration 
works best when paired with aligned assessment systems. The evaluation gap identified at 
UNKAFA Gresik—where exams test artificial sentences rather than authentic texts—reveals a 
structural and pedagogical misalignment among learning objectives, instructional practices, and 
assessment systems. The researchers also learned that lecturers' individual initiative, while 
essential, is not sufficient for sustainable change. As the findings note, official documents such 
as semester lesson plans have not explicitly integrated legal texts as the primary source, and no 
institutional policy requires authentic text-based assessment. Without institutional policies that 
explicitly support authentic assessment, even the most dedicated lecturers face structural 
barriers. Another insight is that students appreciate contextual learning when they see its 
relevance. As MA3's quote demonstrates, students themselves recognize that applying grammar 
to fiqh texts makes more sense than studying isolated rules. The researchers conclude that 
listening to student voices is crucial for designing effective instructional models. 
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When comparing these findings with previous studies, the researchers identified both 
alignments and gaps. Earlier research has confirmed that mastery of Arabic significantly 
influences the istinbath of fiqh law (Ahmad Syaripudin et al., 2021) and that active learning 
can optimize student potential. Studies on the CLIL approach in pesantren have also shown that 
combining Arabic rules with the study of turats, such as Tārīkh al-Tashrīʿ, helps students 
understand Islamic law simultaneously (Salsabila et al., 2025). Similarly, active learning in 
nahwu-sharf lectures at PTAI has been shown to be student-centered, to use engaging media, 
to create a fun environment, to employ problem-solving, and to involve group work (Hafidah 
et al., 2024). However, the researchers note that prior studies rarely address the assessment, 
particularly the mismatch between learning objectives and the use of non-authentic, fabricated 
sentence-based evaluations. This study advances the literature by explicitly identifying and 
analyzing this evaluation gap as a central inhibiting factor. 

Based on these findings, the researchers propose several concrete recommendations. At 
the instructional level, lecturers should adopt structured, active-learning designs that use 
authentic legal texts as primary learning materials, supported by guided analytical worksheets 
similar to those used at UNKAFA Gresik. At the assessment level, institutions need to redesign 
evaluation systems by integrating authentic, text-based tasks that reflect real interpretive 
practices in Islamic law. The researchers recommend that Nahwu exams include passages from 
Yaqut Nafis, Syarah Waraqat, or other fiqh texts rather than relying on fabricated sentences. 
At the policy level, curriculum developers should formalize integrative models in official 
documents, such as semester lesson plans, to ensure sustainability and consistency across 
courses. Without institutional support, an individual lecturer’s initiative alone cannot sustain 
this integration. The researchers also recommend that future studies develop and validate 
authentic assessment instruments designed to measure grammatical competence in Islamic legal 
contexts. Finally, replication studies at other Islamic religious universities are needed to test the 
generalizability of this active learning model. 

 

Conclusion  
This study shows that integrating Arabic language rules with the study of Islamic law 

through an active learning strategy at UNKAFA Gresik has produced three main outcomes: 
lecturers who can integrate Ibn Aqil's nahwu theory with fiqh and ushul fiqh texts in context; 
students who actively analyze the structure of language in Islamic legal texts; and the 
development of group work-based learning models and worksheets that combine theory and 
practice. This integration is evident in class activities such as group discussions to identify jar 
letters in the text of Syarah Waraqat, as well as in the application of nahwu rules to understand 
the nuances of the law in Yaqut Nafis. The main supporting factors are the lecturer's initiative 
in designing contextual learning activities, student involvement in text analysis, and the 
availability of relevant learning resources. The evaluation gap remains an obstacle, as the 
nahwu exam focuses more on artificial theories than on authentic texts. The implications of 
these findings are transformative: strengthening the relevance of Arabic language learning in 
the context of Islamic law, improving students' analytical competence, and encouraging the 
development of integrative learning models and comprehensive evaluation. 

This research makes a significant conceptual, methodological, and theoretical 
contribution to the development of Arabic language education in Islamic religious colleges. 
Conceptually, this study emphasizes integrating Arabic language principles with the study of 
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Islamic law through active learning strategies to strengthen students' understanding. 
Methodologically, a qualitative approach, including interviews, observations, and 
documentation, enables an in-depth exploration of integrative learning. Theoretically, this study 
fills a gap in the literature that has not been systematically explored: active learning strategies 
in the context of integrating Arabic language rules and the study of Islamic law. The developed 
learning model can be adopted by other Islamic religious universities to increase the relevance 
and effectiveness of Arabic language learning in the context of Islamic law. Recommendations 
for curriculum development and comprehensive evaluation are practical contributions to 
Islamic education policies. 

This research has several limitations that point to directions for future studies. In terms 
of context, the sample is limited to UNKAFA Gresik, which restricts generalizability. Future 
research should involve multiple institutions. Methodologically, the qualitative approach offers 
depth but lacks broader measurement, so mixed-methods or experimental designs are 
recommended. In terms of evaluation instruments, the dominance of artificial grammar 
exercises indicates a misalignment with authentic learning goals, underscoring the need to 
develop text-based assessments. At the curricular level, the lack of formal guidelines 
underscores the need for structured curriculum frameworks that integrate Arabic grammar and 
Islamic law. Addressing these limitations will support the development of a more 
comprehensive and applicable integrative learning model.  
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